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1. INTRODUCTION 

The determination of the 2013 curriculum is an 

improvement from the previous curriculum. One of the 

improved aspects in the 2013 curriculum is the Graduate 

Competency Standard (SKL). SKL is "criteria regarding 

the qualifications of graduates' abilities which include 

attitudes, knowledge, and skills" (Nuh, 2013). SKL 

contains three domains, namely attitudes, knowledge and 

skills. These three domains are interrelated and 

integrated. "Indonesian Language in the 2013 Curriculum 

is not only a communication tool, but as a carrier of 

knowledge" (Hamad, 2013). The problems of Indonesian 

children's writing competence are often discussed in 

several mass media articles, especially after the release of 

the 2015 PISA (Program for International Student 

Assessment) results issued by the Organization for 

Economic Cooperation and Development (OECD). 

Indonesia is ranked 64th out of 72 countries surveyed 

(Education, 2015).  

 

 

 

The challenge of increasing children's competence is 

faced with several things. First, the lack of understanding 

of what is learned (comprehensive). Second, the inability 

to express ideas and frame arguments or the essence of 

what is learned. Furthermore, based on the researchers' 

observations and preliminary observations in the field, in 

the fifth grade of the Christian Elementary School 6 

PENABUR, Kelapa Gading North Jakarta, the 

characteristics of fifth grade students in SDK 6 

PENABUR generally are active, easy to lose focus, easily 

bored, tend to be lazy to read long paragraphs , and less 

interested in the Indonesian language. This can be seen 

from the data of race achievements in the last 3 years in 

schools, which showed that only about 5% of students 

participated in the Indonesian language competition. It is 

different from the fields of Mathematics and Natural 

Sciences which have very remarkable achievements both 

nationally and internationally. 
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ABSTRACT 
This study aims to improve exposition writing skills of the 5th grade students through the application of the SAVI 
approach (Somatic, Auditory, Visual and Intellectual) in learning. This study is an action research carried out at 
SDK 6 Penabur North Jakarta. The research subjects were 5th grade students, amounting to 35 students. The 
implementation of the study was divided into two cycles, each cycle carried out three and four meetings. Data 
analysis techniques were carried out with qualitative descriptive techniques. The success of this study was seen 
from two criteria, namely the observation sheet applying the SAVI approach and increasing the results of 
exposition writing skills. The results of the study obtained are the application of the SAVI approach to make 
students actively move and search for their own information, students are increasingly active in group learning, 
creation of written and product made by students and able to find their own knowledge and skills. The increase in 
the results of exposition writing skills is also seen in the initial cycle and is increasing in cycle 2. This can be seen 
from the initial percentage of students who have not completed the task of exposition writing skills by 68%, then 
the percentage results in the first cycle are 45.7% and in the end of the second cycle students who obtained 
incomplete results were only 25.7%. Overall at the end of the second cycle all aspects and criteria for exposition 
writing experienced a significant increase. 
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While based on the results of observations in the class 

during the Indonesian language lesson, students in class 

V had difficulty using the correct sentence structure in 

writing expositions to the type of observation report. 

These difficulties include choosing words and stringing 

words into a complete sentence and using standard 

language. Difficulties in developing ideas or information 

and facts obtained from observations into written form. In 

addition, spelling errors are often found so that writing is 

very difficult to understand. 

In Indonesian language lessons for class V students at 

SDK 6 PENABUR the problem commonly found is that 

students still face a number of problems, including the use 

of sentences that are less effective, difficult to express 

ideas because of lacking of word choices to make sentences, 

less able to develop ideas regularly and systematic. 

Second, lack of mastery of micro language skills, such as 

the use of punctuation, writing rules, compilation of 

sentences with the correct structure, to the preparation of 

paragraphs. 

Third, the difficulty of the teacher to find writing 

learning methods that are in accordance with the 

conditions and abilities of students, because teachers tend 

to use the same method continuously to teach writing and 

ultimately make students less interested in writing. 

Fourth, the lack of writing exercises given to students, 

because the lesson time is divided to teach other skills. 

Based on the above problems, causing writing 

expositions of grade 5 students is still fairly low. All these 

problems must be followed up by the teacher, so as not to 

develop into a basic problem and make the ability in other 

lessons also decrease. 

The role of the teacher here is very important in 

directing learning activities in Indonesian. Because 

students have not been able to actualize their abilities in 

making exposition reports to the fullest. Moreover, 

Christian Elementary School 6 PENABUR Kelapa Gading, 

North Jakarta is a school with a bilingual program that 

uses English as an introduction to science and 

Mathematics lessons and daily communication more often 

using English. 

One effort that needs to be done by the teacher in 

helping students overcome the difficulties of writing 

exposition is to design learning in the classroom with 

interesting, dynamic, and full variation methods 

according to the characteristics of students who have 

different learning styles. 

The SAVI learning approach (Somatic, Auditory, 

Visual and Intellectual) is expected to help improve 

students' abilities in writing exposition. 

The selection of the SAVI approach is because learning 

methods that emphasize student involvement in the form 

of actions emphasize speaking and listening to students, 

learning that emphasizes seeing and observing or 

observing activities, and encourages students to think and 

solve problems and through the four stages of the SAVI 

process learning becomes fun (Lestari, Azizah, Unesa, & 

Worksheet, 2012). The application of the SAVI approach 

is expected to improve students' abilities in learning 

Indonesian more optimally.  

Based on previous research, what has been done by 

Asep Samsudin regarding the improvement of the ability 

to write news expositions and illustration expositions of 

class V students through the integrated cooperative 

learning model of reading and writing in 2011/2012, with 

the results of research showing that the ability to write 

expositions and exposition illustrations of students who 

following learning through an integrated cooperative 

learning model of reading and writing has increased 

significantly than students who take conventional 

learning. The research by Herwulan Irine Purnama 

regarding the improvement of exposition writing skills 

using the mind map method in learning Indonesian in 

grade V of Pontianak City Elementary School 14 

increased after using the mind map method in writing 

exposition. So the SAVI method (Somatic, Auditory, 

Visual and Intelectual) is expected to improve exposition 

writing skills. 

2. METHODS 

This study aims to prove empirically whether the 

application of the SAVI approach (Somatic, Auditory, 

Visual, Intellectual) is able to improve the exposition 

writing skills of fifth grade students of SDK 6 Penabur 

North Jakarta. This action research was carried out at the 

6 Penabur Kelapa Gading Christian Elementary School, 

North Jakarta. The time of the study is conducted in the 

second semester of the 2018/2019 academic year starting 

from May to July of 2019. Research Methods and Action 

Intervention Design. 

 
1. Action Intervention Method 
The type of research used in this research is Classroom 

Action Research. The class action research model used 

was the Kemmis and McTaggart model. 

 

2. Action Intervention Design 

Design of Cycle Action/Design Interventions The research 

used in this study was the Kemmis and McTaggart cycle 

model which was carried out through the cycle 

assessment process, which consisted of 4 stages: action 

planning, action, observation, and reflection. 

 

3. Subjects involved in research 
The subjects in this study were fifth grade students of 

SDK 6 PENABUR North Jakarta, which amounted to 35 

students. In the 2018/2019 Academic Year. Participants 

in this study were principals and colleagues who acted as 

observers for the continuity of learning. The two 

collaborators acted as respondents or informants. 

3. RESULT AND DISCUSSION 

After observing and obtaining pre-cycle results, 

visualization of the results of class V writing skills was 

obtained: 
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Diagram 1. Results of Pre-cycle Exposition Writing Skills 

 

Based on the explanation above, it can be concluded 

that the exposition writing skills of the fifth grade 

students of SDK 6 PENABUR are still low and there is a 

need for action towards learning which can have a 

positive impact on improving exposition writing skills. 

 

1. Implementation of Cycle I 
Data The results of exposition writing skills show the 

highest gain in the 61-80 value of 27 students with a total 

percentage of 77.13%. Then the students who obtained 

high results were described as numbering 5 students with 

a percentage of only 14.29%. To get a visual picture of the 

results of exposition writing skills, they are presented in 

the form of a diagram as follows.  

 

Diagram 2. Results of Cycle I Exposition Writing Skills 

 
The results of exposition writing skills show the 

highest gain at 71-80 as many as 13 students with a total 

percentage of 37.15%. Then the students who obtained 

high results were described to increase to 9 students with 

a percentage of only 25.71%. To get a visual picture of the 

results of exposition writing skills, they are presented in 

the form of a diagram as follows. 

 

 

Diagram 3. Results of Cycle II Exposition Writing Skills 

 

The results of exposition writing skills in class V 

students have met the expected targets. So the study of 

the application of the SAVI approach to improve 

exposition writing skills in class V students was stopped 

in cycle II. The results in the table above show that there 

were 26 students who completed their grades above the 

KKM with the percentage of 74.29 percent exceeding the 

initial target set at 70%. 

The results of the study were an increase in exposition 

writing skills by applying the SAVI approach to learning. 

Improvement of exposition writing skills in the first cycle 

is known as 19 students have completed reaching KKM 

school assessment with a percentage of 54.3% and as 

many as 16 students with a percentage of 45.7%. 

Improvement of exposition writing skills in the first 

cycle has not yet reached the target where student scores 

are still below the average minimum completeness 

criteria. Through observers' observations, it was also 

found that in the first cycle the application of the SAVI 

approach to teacher activities only reached 65% and the 

activity of new students reached 60%. 

The results of exposition writing skills by applying the 

SAVI approach in the second cycle obtained results as 

many as 26 students had completed reaching the 

minimum completeness criteria or with a percentage of 

74.3%. This achievement has exceeded the original target 

of only 70%. Then it can be concluded that the 

implementation of the action in the second cycle has 

fulfilled the specified target and the study of the 

application of the SAVI approach to improve exposition 

writing skills in class V SDK 6 PENABUR North Jakarta 

was stopped in this second cycle. This proves that the 

application of the SAVI approach can improve exposition 

writing skills in class V SDK 6 PENABUR North Jakarta. 
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4. CONCLUSION 

Based on observations during the two cycles and 

discussion of the results of the action, several conclusions 

can be presented as follows. First, every stage of 

preparation in starting learning, students are always 

given positive suggestions through useful statements 

through the words of the teacher or fellow students, 

arousing students' interest through physical movements 

such as motion and song, applause, lines lined up outside 

the classroom and other interesting activities. 

Second, material delivery activities or core activities 

are carried out with the student center method where the 

teacher helps teach or find new material in an interesting, 

relevant and fun way and involves the senses of students 

so that they can adapt to the various learning styles of 

each student. The thing that is done by the teacher who 

also acts as a researcher is designing exposition writing 

learning by observing the real phenomena that exist 

around students, involving the whole brain and body with 

interactive presentation activities, group discussions, 

conducting science workshop activities where students 

can observe and try some experiments which are then 

recorded as information, even to the stage of producing 

work through the bento workshop activities. . 

Third, at the stage of writing practice or reinforcement. 

Students are directed to integrate knowledge or 

information obtained through interactive dialogue 

activities in small groups, the creation of a product or 

work result, peer tutoring, continuous training, to obtain 

a learning atmosphere that makes students 

communicative and actively moves physically, and 

expresses opinions verbally and written. 
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